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ABSTRACT 

This second volume of Compact Guides to Information 
on Urban and Minority Education includes three reports; a review of 
alternative schools, a report on teaching writing to dialectally 
different youths, and a bibliography on race and sex stereotyping in 
children's books. The first report discusses the characteristics, 
types and outcomes of alternative schools in a question and answer 
format. The nature of writing errors by nonstandard English speakers, 
problems of translation into standard English, and strategies for 
improvement of writing instruction are addressed in the second 
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resources promoting balanced sex/race fairness in the treatment of 
images of minority groups and women. (JCD) 
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Alternative Schools- 
Some Answers and Questions 



What are the characteristics of an alternative school? 

An alternafve school has been defined as "any school 
that provides alternative learning experiences to those 
provided by conventional schools within its community 
and that is available by choice to every family within its 
community at no extra cost" (Smith) 

The alternative school movement began in the late 
1960s, at a time when Dopular ideals emphas,. ~d egalitar- 
lanism and participatory decision-making, and *hen there 
was a great push to increase the participation of 
minorities in all phases of public life Critical of the society 
and government, as well as of education, the teachers, 
principals and community members who developed the 
first alternative schools asked a number of penetrating 
questions 

• What is learning, and how can "t be evaluated 9 

• How can parents and the community be used to fur- 
ther education 9 

• To what extent can freedom and responsibility be 
given to children 9 

• How can a child's ethnic and cultural background be 
part of learning 9 

• What is the importance of traditional teacher training, 
educational facilities and learning materials 9 (Krohl) 

As alternative schools have grown across tiie country, 
they have fallen into a number of broad types, including 
open schools, mmischuols, schools without walls, learn- 
ing centers, continuation schools, multicultural scnoo's. 
free schools, schools within schools, magnet schools, and 
community schools They have experimented with such 
varying learning models as Summerhill education, open 
education, individualized instruction, fundamental "back- 
to-basics" education, experiential learning, and behavior 
modification (Carnegie Council, Barr) 

Despite their great variety, and despite the difference in 
degree to which any one school may have a single at- 
tribute, these alternate: schools share a number of 
qualities 

• voluntarism 

• small size 

• egalitarianism 

• humaneness 



• participatory decisionmaking 

• organizational flexibility 

• individualized learning 

• school-community commitment 
more comprehensive goals thar conventional schoo.s 
(Krahl) 



What kinds of schools, staff, and students have been at- 
tracted to alternative schools? 

A nationwide survey in 1977 showed that 28 percent of 
all school districts had alternative schools (Barr. Colston & 
Parret) Most alternative schools have been created in the 
context of large schools in large and mediun sized cities, 
where depersonalization and rigidity have alienated some 
staff members and a significant segment of the student 
population (Liebrader) By 1981, 80 percent of the nation's 
larger school districts (those enrolling 25.000 or more 
students) had alternative schools Yet one out of every five 
districts enrolling less than 600 students also nad one or 
more (Raywid, 1981) 

Alternative schools began as havens for students disaf- 
fected with schooling In recent years, magnet schools in 
particular, have been used to promote desegregation and 
to stop white flight from urban areas Although alternative 
schools attract academically competenV white middle- 
class students, increasingly they have also been directed 
specifically toward those students who have attendance 
or discipline problems, who arc potential or actual 
dropouis, or who have severe difficulty in mastering the 
basic skills One study of 19 alternative schools noted 
that, of seven for which racial data were avai'able, six were 
at least 40 percent black, and a third of the total schools 
were established for actual or potential dropouts Many 
alternative school* combine academic learning with voca- 
tional and career education While an alternative school 
must be voluntary, the variety of foci and admissions 
policies means that rhe actual degree of students' choice 
in attending varies from almost total to barely any (Beard. 
Broad, Connett, Duke & Muzio, Liebrader, Perry) 

What do evaluations indicate about the success of alter- 
native schools? 

In comparison with conventional schools alternative 
schools have not produced a great body of systematic 
evaluation Just as no two alternative schools are 3hke no 
two evaluations have been identical However, scattered 
evidence from evaluations o> alterrative schools indi- 
cates 

• Students tend to stay in school, and the dropout rate 
declines 
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• Truancy and violence dimmish, and school and class- 
room attendance increase 

• Student attitudes toward themselves and their pro- 
grams improve, and the students gam a heightened 
sense cf control over their own lives 

• Students make significant gams in basic skills, buch 
as math and reading, gam higher grade point 
averages, and score better on scholastic aptitude 
tests 

• Students learn vocational skills, and may even gam 
direct experience in the working world 

• At least some alternative schools send a higher 
percentage of their graduates on to college than do 
comparable schools in the same district 

(DC Public Schools, Broad, Liebrader, Duke & Muzio, 
Raywid, 1981 ) 



Can aspects of alternative schools be isolated as par- 
ticularly useful to students? 

Student needs vary One of the strengths of the alter- 
native schools h?s been the creation of environments in 
which different students' needs can be met. In an alter- 
native school for students with records of social disrup- 
tion, the staff found that reducing strong, controlling 
figures and situations ameliorated social behavior In an 
alternative school directed to students with little skill 
mastery, the administration isolated individualized in- 
struction with a "no fail" philosophy and a fccus on 
students self-esteem and motivation as factors conducive 
to their success (D.C. Public Schools ) In fact, it h ^s been 
argued that those alternative schools fare better that 
Q.rect themselves to the needs of specific populations 
than do those designed simply to be alternative schools 
(Krahl) 

Those aspects of alternative schools that can be 
isolated as generally useful to student progress have 
been. 

• small size— brings about pnde of ownership and ex- 
perimentation 

• flexibility— allows for matching student learning 
styles with instruction 



• strong leadership— generates needed morale and 
energy, whether this leadership is exerted by a prin- 
cipal or the teachers 

• student participation in decision-making— res jits in 
an atmosphere of respect, trust and caring 

• learning designed to create student success and to 
enhance student self-concept — promotes lowered 
truancy and vandalism levels 

What may be some unintended consequences of alter- 
native schools? 

Alternative schools follow the traditional pattern in 
public education of isolating a problem or separating out a 
group of similar individuals Thus a type of defacto 
segregation may be created among faculty (for ideological 
reasons) or students (by problem area) 

Alternative schools also have a tendency 10 evolve 
toward more conventional teaching methods and struc- 
tures Observers have noted that the difference between 
the alternative school and its conventional counterpart 
may decrease with time 

Although school staff are committed to the goals of 
alternative schools and in general are very satisfied with 
their work, they frequently "burn out" from the high 
demands of these schools This may be one of the reasons 
why alternative schools evolve toward more conventional 
(less demanding) content and form 

Are alternative schools a strategy for change? 

The evidence is contradictory Emerging from these set- 
tings sre new curricula, new humanistic methods of 
teaching, and new organizational styles But it is not clear 
whether these changes can be incorporated into the con- 
ventional school. Until now, the communication and ad- 
ministrative link between the alternative school and the 
larger school systems have been weak Moreover, it has 
been noted that these alternative schools can bleed the 
resources of a school district Clearly, it is simply easier to 
start a new school than to change an existing one (Barr, 
Lieberman & Griffin) 

— Carol Ascher, Ph.D. 
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In the laic 1960s writer* like John Holt, Herbert Kohl, 
and Jonathan Ko/ol created moving, impressionists 
accounts ot their time spent in inner-city elemental*) 
schools where ihe\ taught creative writing to students who 
often spoke nonstandard English. This same period saw a 
beginning interest m teaching standard English— with an 
emphasis on speaking and reading— to inner en > students 
(Fasold and Shu\ 1970). On t ie other hand, clememarv 
and secondar\ curriculum over the past decade has tended 
to nunimi/e the importance ot writing skills tor all pupils 
Nor has there been much systematic research on the teach- 
ing of writing to public school students, including inner 
city children who >peak a vernacular Although a renewed 
public concern tor writing has iesulted in the College 
Board's restoration ot a short essav to its examination, it is 
not until the college level, H at all, that the remediation ot 
writing problems is lirmlv addressed Almost all ot the 
research on teaching writing to speakers ot nonstandaul 
English focuses on this post set ondarv group 

Utile writing in general is taught in the public schools. 

The idea that inner-city students have been given an 
opportunity to learn writing needs to be corrected. A 1980 
nanonal siirve) ot writing in the 9th and 11th grade> 
showed that there is little writing ot any kind practiced in 
second ar) schools, and the writing which doe 1 - < v M i con- 
sists of note taking and short-answer responses. Writing ot 
at least a paragraph was reported as a "tiequent act i v it > 
for tests, homework, or class work in 29 peicent ot the 9th 
grade classes and 36 percent ol I he 1 1th grade classes 
Moreover, of ,l 'wntmg samples supplied b\ thesui*e>ed 
teachers, 85 percent lefleUed stnetl) mlormational uses, 
such as Idling out loims, cor, sing down notes and answer- 
ing questions on short-answer tests (Applebee 1980) 

The national survev did not analv/e its data bv the loca- 
tion of the school, or the race o: .ocial class ol the 
students Rut Shaughnessy (1977) states that, while middle- 
dass high ,chool student are like! v to write 350 words a 
week, inner-citv smdenN who appeal in college "basic 
writing" courses havegenerallv w.itten a mere ISO words a 
songster, and n is not unusual il the) nave written lai less 
than that 

Iran "alinn nonstandard I nulish mm acceptable writing 
(km an Is rethinking the souree nt eirors, 

The writing problems ol innei-cit) sludenis have com- 
monlv been attributed to then haunt' "no grammar" oi 
svniax, lo their sultei 11112 I10111 .1 limited lexicon, and to 
then beuiL* incapabie ol rcilcitmu 'h>tiac* thought in 
J, as I ahov (1972) and others have shown, Black 



English veinaculat 's grounded in its own giammatical 
rules and logic, Black students ate highlv \erbal in speech 
(this is a much pti/ed area ot Black culture), and the 
student as we'l as their vernacular ate quite capable of 
abstract thought However, >uicc this and other dialects 
aie cleat lv stigmati/ed in white imddle-class and business 
institutions, the short-lived fashion ol promoting ver- 
iKiviilar m the cla-ioom has all but disappeared (Torres 
19"; Terrebonne, 197" 7 ) 

Ik! ween l%S and 1980, a nur ol researchers tried to 
discovei the connection between poken dialect and errors 
111 siandardd nghsh writing Ihe results were tar from 
umlorm While -ome studies indicated a highei incidence 
ol certain nonstandard svntaetical markers in the writing 
ol \crnaculai speakers lhan in their speech (eg, Berger 
1968). others .ndicaicd either a parallel between the gram- 
mar ot s,vech and wining, or lecogm/able patterns — 
likluduu! hvpeiconcLtion - pioduced bv alterations trom 
speech to w ruing (eg leirebonne & lenebonne 1976) 
Sc eial studies also showed iclaiivelv little relation 
between the spoken and wntieii giammai (eg. Heard &. 
Stokes 19^5) As tor whethei the writing ot Black or other 
cliakct-spcaking students can he identilied soleh on the 
basis ol nonst Midaid Enehsli maikets, ie>earch indicates 
thai giammai alone mav not be sulli« lent to convev the 
ethnicitv ot the wiuei (Ne\ I9~7, Noonan-Wagner 1980). 

Ihe w 1 liuiu dtliicuhies o: speakers of nonstandard 
I nglish have also been tiaecd to a variet) ot interferences 
othei than vciuauilai mammal Spelling enors in stan- 
daicl 1 iiL'hsh b\ speakers oj Bhuk 1 nghsh vernacular mav 
stem horn intciterence Irom the latter (Cronncil 1979). 
the tnlluenee ot a strong religious tradition has been 
shown m compositions thiough such tendencies as moral- 
King, seimoni/uiL\ and the use ol pioverbs, maxims, 
aphoiisins, and cliches (Noonan-Wagner 1980). A humil- 
iating encounter with school language, the pleasures of 
peer and neighboihood talk, and hours ot listening to the 
language ol television, the radio, and the movres have also 
been pinpointed as creating alternative pressures and codes 
in the minds ot speakers oi nonstandard English 
(>haughnes« v 1^77) 

I lu writing errors ol nonslandard English speakers occur 
in patterned wavs al various levels, 

\nothei wav ol coiKcpiuah/ing the errors made by 
speakers ol nonstandaul I nghsh is bv ivpe ol errors within 
a • ompositHMi Whethei 01 not researchers agree on 'he 

I I tiure ol the pallet ns involved, most concur that there is a 
nii>istenc\ in the ctiois Shauuhnessv ( 1977) has written a 

.onipicheiisivc and humanistic analvsis ot the various 



kinds of mistakes made by students in college "basic 
writing" classes. Her work includes all the items listed 
below. Other authors offering analyses are placed by their 
area of contribution: 

• Handwriting and punctuation (Shaughnessy 1977) 

• Grammar (Reed 1973; Fowler 1979; Terrebonne and 
Terrebonne 1976; Wolfram and Whitman 1971). 

• Spelling (Cronnell 1979) 

• Vocabulary (Shaughnessy 1977) 

• Syntax (Noonan-Wagner 1980) 

• Composition process (Fowler 1979). 
Shaughnessy's analysis points out the connectedness of the 
44 basic writer's 1 ' difficulties in one area with those in 
another. 

There are ways to teach correctly-spelled, grammatical, 
and logically developed writing to youths and young adults 
who speak nonstandard English. 

Techniques developed to teach writing generally involve 
working with students on diagnoses and other details too 
fine io be reproduced here. However, some useful themes 
and issues may be mentioned. 

• Reading enough "good English" will not effortlessly 



lead vernacular speakers to writing acceptable stan- 
dard English (Wolfram and Whiteman 1971). 

• A central question is one of expectations: How many 
errors can a teacher expect a student to eliminate in 
a given paragraph over a semester or a year 
(Shaughnessy 1977)? 

• For didactic as well as humanitarian purposes, it is 
important that students speaking a vernacular appre- 
ciate it as a unique and valid linguistic system, evolved 
through its own historical process, and offering com- 
parison with other similar linguistic systems (Reed 

1973) . 

• The rules of a vernacular can be used to help students 
understand the places where cross-dialectal inter- 
ferences create systematic errors, and to help them 
translate dialect into the appropriate standard English 
equivalents (Cronnell 1979; Reed 1973; Terrebonne & 
Terrebonne 1976; Wolfram & Whiteman 1971). 

• Students 1 culture must be seen as positive and func- 
tional, and students 1 experiences should be used to 
develop relevant topics for compositions (Darnell 

1974) . 

—Carol Ascher, Ph.D. 



References 



Applebee, Arthur N. et al. A Study of Writing in the 
Secondary School. Final Report. Urbana, IL: 
National Council of Teachers of English, September, 
1980. 242p. ED 197 347. 

Berger, Gertrude. "The Effect of Structure and Topic on 
Dialect Usage in Written English." Ph.D. Disserta- 
tion, Yeshiva University, New York, 1968. 

Cronnell, Bruce. "Black English and Spelling/' Re- 
search in the Teaching of English 13, 1 (February, 
1980):81-91. 

Darnell, William. "Teaching Writing Skills to Dialect- 
ally Different Students/ 1 Journal of Negrc Education 
43 (1974):329-31. 

Fasoid, Ralph, and Shuy, Roger W., eds. Teaching Stan- 
dard English in the Inner City. Washington, D.C.: 
Center for Applied Linguistics, 1970. 

Fowler, Robert J. An Analysis of the Composing Process 
of Three Black Adolescents. Pittsburg, PA, 1979. 
Mimeographed. 42p. ED 188 207. 

Heard, Gladys C, and Stokes, Louise D. Psycho-Cultural 
Considerations in Black Students ' Written Language 
Use: A Case Study. New Brunswick, NJ, 1975. 
Mimeographed. ED 137 815. 

Labov, William Language in the h ner City: Studies in the 
Black English Vernacular. Philadelphia: University of 
Pennsylvania Press, 1972. 

, w-v*tey» James W. Miscue Analysis: The Writing of Three 
sj\> Hispanic American Students in a Class of Twenty 



fourth Graders. Tempe: Arizona State University, 
1977. 25p. ED 161 077. 

Noonan-Wagner, Dcsley. Black Writers in the Classroom: 
A Question of Language Experience, not Grammar. 
Paper presented at the Annual Meeting of the Con- 
ference on College Composition ind Communication, 
Washington, D.C., March 13-15, 1980. 16p. ED 189 
599. 

Reed, Carol E. "Adapting TESOL Approaches to the 
Teaching oi Written Standard English as a Second 
Dialect to Speakers of American Black English Ver- 
nacular/ 1 TESOL Quarterly 7, 3 (1973):289-307. 

Shaughnessy, Mina. Errors and Expectations: A Guide for 
the Teacher of Basic Writing. New York: Oxford 
University Press, 1977. 

Terrebonne, Nancy G. Black English Vernacular in the 
Writing of Young Adults. St. Louis, MO, 1977. 
Mimeographed. 39p. ED 136 615. 

Terrebonne, Nancy G. and Terrebonne, Robert A. The 
Patterning of Language Variation in Writing. Paper 
presented at the Anmal Meeting of the Midwest 
Modern Language Association, St. Louis, MO, 
November 4-6, 1976. 19p. ED 162 312. 

Torrey, J. W. Black English Goes to School. New London: 
Deoartment of Psychology, Connecticut College. 
141p. ED 158 275. 

Wolfram, W. and Whiteman, M. The Role of Dialect 
Interference m Composition. Washington, D.C. 
Center for Applied Linguistics, 1971. 27p. ED 045 
971. 




(212)678-3437 



Clearinghouse on Urban Education 

Institute for Urban and Minority Education / Box 40 
Teachers College / Columbia University 
New York, New York 10027 



ERIC/CUE Brief Bibliography Number 6 



January 1982 



Stereotyping in Children's Books and 
School Curriculums: Strategies for Change 



This bibliography was created for administrators, teachers, parents, and other interested laypersons who wish to combat 
race and sex stereotyping in children's textbooks and literature. Citations cover a wide range of topics which include current 
studies delineating the extent and nature of the problem as well as resources promoting balanced and sex/race fair images of 
women and minority groups. 



ERIC 



Abel, Midge B "American Indian Life in Children's Literature." 
Elementary English 50, 2 (1973): 202-208. 

ASIA Society, New York, New York. Backgrounder. Treatment 
of Asia Deficient in U S School Books, Survey Shows. March 19, 
1976. 18p. ED 121 919 

Asian American Children'** Book Project. "How Children's 
Books Distort the Asian American Image. Criteria for Analyzing 
Books on Asian Americans. Survey of Children's Books: Chinese 
American, Japanese American, Korean American, Vietnamese 
American, General." Bridge 4, 3 (1976):5-27. 

Baker, Augusta ll The Changing Image of the Black in Children's 
Literature " Horn Book Magazine 51, 1 (1975) 79-88 

Baxter, Kathcnnc B. "Combating the Influence of Black Stereo- 
types in Children's Books " Reading Teacher 27, 6 (1974): 
540-44. 

Bingham, Jane M. Pictorial Treatment of Blacks and Teaching 
Picture Reading Skills in Order to Enrich Children's 
Vocabularies Paper presented at the Annual Meeting of the In- 
ternational Reading Association Great Lakes Regional Confer- 
ence, Detroit, ML October 18-20, 1979. 12p. ED 177 530. 

Britton, Gwvneth E , and Lumpkin, Margaret C. For Sale. 
Subliminal Bias in Textbooks Oregon: Oregon State University, 
1976 27p. ED 140 279. 

Burke, Virginia. "Mummy Didn't Mean No Harm." Language 
Arts 53, 3 (1976). 272-275. 

Carlson, Julie Ann "A Comparison of the Treatment of the 
Negro in Children's L.terature in the Periods 1929-1938 and 
1959-1968," Ph.D Dissertation, University of Connecticut, 1969. 
165p. (Not availahle ^>r EDRS; available from University Micro- 
films, Ann Arbor, Ml 48)03. ED 045 668. 

Council on Interracial Bonks tor Children Inc., New York. Nca 
York. Interracial Digest, \umher I. 1975 48. (Not availab'e from 
EDRS; available in paper copy from publisher ) ED 103 504. 

Council on Interracial B< ?\* r^r Chfdren Jnc , Ne* York, New 
© ork. "Asian American History: De-mythifving Textbooks " 
ridge 4, 3 (1976) 30-32 



Dunfree, Ma.ine, ed Eliminating Ethnic Bias in Instructional 
Materials. Comment and Bibliography Washington, DC: 
Association for Supervision and Curriculum Development, 1974. 
58p. (Available in microfiche from EDRS; available in pa> r copy 
from publisher ) LD 096 221. 

Falkenhagcn, Maria and Others "The Treatment of Native 
Americans in Recent Children's Literature." Integrated Educa- 
tion 11,4 (1973) 58-59. 

1 alkenhagen, Maria, and Kelly, ln^a K. "The Native American in 
fuvcnilc Fiction- Teacher Perception of Stereotypes " Journal of 
American Indian Education 13, 2 (1974).9-13 

Freedman, Philip I. "Countcr-Stcreotypy as the Basis of Multi- 
Ethnic Education." New York, 1978 Mimeographed. 15p ED 
163 147. 

Freundlich, Joyce Y Fact or Fancy Ihe Image of the Puerto 
Rican in Ethnic I iterature for Young Adults. Paper presented at 
the Annual Meeting ol the International Reading Association, St . 
Louis, MO, May 5-9, 1980. 33p. ED 188 150. 

Cast, David K. "Minority Amcrcans in Children's Literature." 
Elementary English 44, 1 ( 1967). 12-23. ED 033 928. 

Glancy, Barbara Jean "An Analysis of the American Negro in 
Children's Fiction " (University of Maryland) Research Journal 
1, 1 (1970)23-26 

Gnswold, William J. "Images of the Middle East." Rocky 
Mountain Social Science 'jurnal 11,1 (1974):25-36. 

Hanson, Gordon P , cd Freedom for Individual Development: 
An Implementation Model for Reducing Minority and Sex Role 
Stereotyping. Madison, Wisconsin: Wisconsin State Department 
of Public Instruction, Bureau of Career and Manpower Develop- 
ment, 1977. 186p. ED 159 301. 

Hennksen, Emmalinc, and Patton, William. Guidelines for Using 
Rue ist <Sc\ist Materials m the Classroom. Ohio: KEDS General 
\ssistancc Ccntr-, Kent State University, September, 1976. 30p. 
ED 170 429 

Hornburger, lane M. A Lesson Plan to Help Children Identify 
Pac iul Stereotypes Paper presented at the Annual Meeting of the 
Conference on College Composition, Kansas City, MO, March 
31 -April 2, 1977. 9p. ED 163 521. 



Huang, loe, and Wong, Sharon Quan, eds Chinese Americans. 
Realities and Xfvths Anthology Second Curncui tm Kit San 
Francisco Association of Chinese Teachers, 1977. 99p (Not 
available from EDRS, available in paper copy from publisher ) 

Jones, James P "Negro Stereol>pes m Children's 1 terature 
The Case ot NaiiLV Drew " Journal oj Xevro hducauon 40, 2 
(1^1) 121-125 

Kempton, Patricia C "Blame the Black Child 9 His Textbook^ 
Do " Journal ,// Open Ijuuanon 2, 2 (1974) 85-93 

Lattimer, Bettve 1 "C hi»dren\ Books and Racism " Black 
Scholar 4, 8-9 (19^3) 21-2^ 

lewis, F ranuone M \eleatm> Children's Books with a Black 
Perspe* i:\e San \ raneisco Par West Laboratory for Educational 
Research and Development, 19^5 222p ' \\ailable in microfiche 
from F DRS, available in paper copv trom publisher ) ED 129 

I ighttoot, Sauh I awremc "Socialization and Education of 
\oung Black 1 »irU in School " leathers College Record 78, 2 
(1^6) 239-62 

Mailam, R C iark "Academic Freatn ent of the Indian in Public 
School TexK and L itcrature " Journal of American Indian 
t due at ion 13. 1 (19^3) 9-14 

Massachusetts state Department ot Education A Guide for (he 
T\uluauon of Insiruc mmal Material Lnder Chapter 622 
Boston, M \ 197 s: ^2p ED 159 215 

Matnis, Sharon Bell "1 rue I al e Messages tor the Black Child 
Racism sn Children's I itera'uie " Black Books Bulletin 2, 3-4 
(1974) 12-19 

Mcl aunn, Melton "Images ot the Negro in Djep South Public 
School State Historv Te\ts " Phvltm 32, 3 (1971) 237-246 

Meneoni, tvclvn \ "Studvmg the Arab World Overcoming 
Textbook Deficiencies " \u<iio\isual Instruction 21, 2 (19^6) 
20-21 

Mcrsand, Joseph, and Others Teachers' Siudv Guide 
Siereoivpes in Ln^tish Literature, Shvfock and hugin, The Jew in 
ihe Middle Av.es The fma^e of the Jew m Lueraiure. New York' 
B'nai B' • t ri Anti-Defamation league and Catholic Archdiocese 
ot Ne* \ > r k Mp (Available in microfiche from EDRS, avail- 
able in paper t.op> trom publishers.) ED 033 941. 

Racism and Sexism Resource Center for Educators, New York, 
New York. 10 Quick Havs 10 Analyze Children's Books for 
Racism and Sexism New York Council on Interracial Books for 
C hildrcn, Inc , 1974 lOp. (Available in microfiche from EDRS; 
available in paper copy from publisher ) ED 188 852 

Racism and Sexism Resource Center for Educators, New York, 
New York. Sexism and Racism in Popular Basal Readers 
j 964 /9"6 Based Cpon A 1971 Report by the Baltimore f eminist 
Protect 1976 83p (Available in microfiche from EDRS; 
available in paper copy from publisher ) ED 123 307, 

Racism and Sexism Resource Center for Educators, New York, 
New Vork Lnlearmnv "Indian" Stereotypes' A Teaching Unit 
for itemetitan leai hers and Children's Librarians New York: 
C ounctl on Interracial Books for Children, lnc , 1977 50p. 
(Available in microfiche from EDRS; available in paper copy 
Q rorn publisher ) I D 162 786 

ERIC 



Roceo, Raymond A 11 1 he Chicano in the Social Sciences. Tradi- 
tional Concepts, Myths, and Images " Aztlan 1, 2 (1970). 75-97 

Ross, Cathv, and Fernandes, Roger The Way It is Today Native 
American Curriculum Series. Seattle, WA: Curriculum Asso- 
ciates, 1979 33p. (Available in i icrofiche from EDRS; available 
in paper cop> trom publisher } ED 184 796 

Saint Paul Public Schools. Minnesota Asian American Cur- 
rnulum Guide June, 19^8 259p (Available only in microfiche 
from EDRS ) ED 179 658 

Sc'int Paul Publu Schools, Minnesota Asian American Cur- 
riculum Guide tlememarv lime, 1979 91 p (Available only in 
microfiche trom FDRs ) ED P9 660 

Saint Paul Public Schools, Minnesota Asian American Cur- 
riculum iiuide Secondary June, 1979 231p (Available only in 
microfiche trom EDKS ) E ') P9 659 

Schon, Isabel "I unking a' Books about Latin Americans" 
I animate Arts SI, \ (1^6) 26"! 

Sell ci, Vuicv "Discrimination What Some ot my Best Friends 
Still Don't Know \bout It ' \JL \ Rente* 49, 8 (I976):27-8 

Singh, lane M ' language f duration and Ethnic Children's 
1 itcrature " / Ut»cn'jr\ I duration 52, ^ (1975) 721-4 

Smith, Janet D "Racial Diltercnccs in I amilv Life as Portrayed 
bv ( hildren\ Picture Books " Journal of \on-Whue Concerns 
in Personnel and Guidanu 7, 2 (1^79) 74-94 

Stood! Barbara D , ami Imu/io, Sandra "The American Indian 
in Children's I itc; lturc " / anauime Ans 53, I (1976) 17-19 

Sue, Paulina Wee "Promoting Understanding of Chinese 
American Culture " / uni>uaue Arts >3, 3 ( 1976) 262-66 

Trov. Anne The Steno:\pe of the Indian in Adolescent 
Lneratuti Paper presented at the Annual Meetmg of the 
National (ounul ot Teachers ot English, Philadelphia, PA, 
November 22-24, 1973 36p ED 087 042. 

Uribe, Oscar, Ir , and Martinez, Joseph S Analyzing Children's 
Books from a ( huano Pvrspa live San Francisco* Far West 
laboraiorv tor I diicationai Research and Development, 1975 
105p (Also available m paper n»p> trom publisher,) FD 129 
458 

Wong, lean H "Chinese American Identity and Children's Pic- 
ture Books " lanuarv, 1971 Mime* graphed I7p ED 067 663. 

Yee, Albert H "Mvopk Perceptions and Textbooks Chinese 
Americans' Search tor Identity " Journal of Social Issues 29, 2 
(1973). 99-114 

Yu, Connie Young "California Textbook Guidelines in Action " 
Bridge 4, 3 (PP6) 33-35 

Availabthlv of Documents in this Bibliography 

Most FRP documents , t he read at anv location that houses an 
f R1C microfiche collection and can be puichased in microfiche 
or paper copv from I R1C Document Reproduction Service 
(I DRS), P () Box 190, Arlington, VA 22210, unless otherwise 
specified Items without 

Items without 1 RU Document (1 D) numbers arc journal articles. 



